THE TRANSFER OF TRAINING
obvious unity of the mind, and at variance, less obviously,
with the known facts about the brain, which is so closely
associated with the mind. And, in the second place, it
created entities which were called by the names of these
faculties, it almost personified them, and led thus to
fallacious arguments such as " Jones remembered the
points of that lecture remarkably well, he must have an
excellent memory—he would be a keen competitor in my
job, where I need to remember so many facts about my
customers, their names and business connections and so
on." Such an argument begs the " transfer" question.
And in less crude and less noticeable forms such arguments
are being used daily by all of us, often to our later con-
fusion The school subject which has usually been cited
by those who attack " formal training " as a reason for the
existence of any portion of the curriculum is Latin. I
do not know that the Latin teachers would agree; but
according to those who want Latin out of the schools, or
dethroned from a place of sovereignty, its teachers claim
that through their teaching of that language, and through
a study of the classical literature, their pupils gain a mental
power which enables them to do almost anything well in
after years; do anything well, that is, to an extent pro-
portional to their success in absorbing the Latin teaching
of their school period.
I fancy that the Latinists would not put it quite that
way, but would lay at least some stress on—not the training
of the intelligence, but the amassing of knowledge of human
kind and its fundamental passions, and the acquiring of
a vocabulary in terms of which to think and speak. Be
that as it may, to their triumphant production of many
successful and great men who were trained in the classics,
their opponents counter with the retort that these men are
the result of selection, not of training. They usually come
from the already successful class who could send their boys
to a Public School. Or if not from this class, they were
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